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COMPARISON OF EDUCATION DEVELOPMENT TRENDS
IN UKRAINE AND GREAT BRITAIN

Abstract. The article provides a comprehensive analysis and comparison of the
key trends, factors, and innovations shaping the development of education systems in
both countries. By examining their historical backgrounds, current policies,
pedagogical approaches, curriculum design, and educational outcomes, as well as the
role of technology and internationalization, the article offers valuable insights into the
strengths and weaknesses of each system and potential strategies for improvement
and collaboration between the two countries.

The study begins with an overview of the historical development of education
systems in Ukraine and Great Britain, followed by an analysis of current education
policies and reforms, such as the New Ukrainian School reform and the
academization of schools in England. The impact of socio-political factors, economic
changes, and societal demands on these policies is discussed, providing context for
the observed trends. The article then delves into pedagogical approaches and
curriculum design in both countries, highlighting similarities and differences in their
approaches to subject matter, skill development, and assessment.

A significant focus of the article is on the role of technology in shaping
education development trends in both Ukraine and Great Britain. The adoption of
digital learning platforms, remote and distance learning solutions, and interactive
teaching tools has transformed the way education is delivered and experienced. The
challenges and opportunities presented by the digitalization of education in both



countries are also discussed, along with potential strategies to leverage technology for
improving educational outcomes.

The impact of internationalization on education development in Ukraine and
Great Britain is investigated, discussing issues such as European integration, Brexit,
international student mobility, and global competitiveness in higher education. The
influence of global education trends and best practices on the education systems in
both countries is analysed as well.

Lastly, the article delves into educational outcomes and performance indicators
in Ukraine and Great Britain, such as enrolment rates, graduation rates, and
standardized test scores. The issue of educational inequality is addressed, exploring
factors contributing to disparities in access, quality, and outcomes of education in
both countries.

The study contributes to the global discourse on education development,
offering a better understanding of how different approaches to education can address
contemporary challenges and shape the future trajectory of education systems
worldwide. Furthermore, the article serves as a basis for potential collaboration
between Ukraine and Great Britain, fostering mutual learning and knowledge sharing
in education. This research paves the way for future exploration of emerging trends
and challenges in education, as well as the development of cross-cultural case studies
and longitudinal studies examining the long-term impact of educational reforms and
innovations on student outcomes and overall education system performance.

Key words. Ukraine, Great Britain, education development trends, education
policy, pedagogical approaches, curriculum design, technology, digital learning
platforms, remote and distance learning, internationalization, European integration,
educational outcomes, educational inequality, educational reforms, cross-cultural
comparison, higher education, competency-based education, collaboration.
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MOPIBHSHHSA TEHJAEHII PO3BUTKY OCBITH B YKPAIHI TA
BEJUKIN BPUTAHII

AHoTanisi. Y CTaTTi NpeACTaBiICHO KOMIUIEKCHUN aHali3 Ta MOPIBHSIHHS
KIIIOYOBUX TEHJCHIINA, YAHHUKIB Ta 1HHOBaIii, MO (OPMYIOTh PO3BUTOK CHCTEM
ocBiTH 000X KpaiH. JlocmimKyroun iX ICTOpUYHE MOXOKEHHS, MOTOYHY MOJNITHKY,
neAaroriyHi MiAXoau, po3poO0Ky HaBUaJbHOI MPOrpaMU Ta OCBITHI pe3yJbTaTH, a
TaKOXX pOJIb TEXHOJOTIM Ta IHTEepHAIlOHANi3alli, CTaTTd MPOIMOHY€E I[IHHY
iHpopMallito Tpo CwibHI Ta CJIaOKl CTOPOHU KOXXHOI CHCTEMU Ta MOTEHIIINHHI
CTparterii BIOCKOHAJIEHHS Ta CHIBIIpalll MK IBOMa KpaiHaMHu.

JlochiyKeHHsI TOYMHAETHCS 3 OTVIAY 1ICTOPUYHOIO PO3BUTKY CHCTEM OCBITH B
VYkpaini Ta Benukiit bputanii, micias 4oro aHami3yeTbcsl TOTOYHA OCBITHS MOJITHKA
Ta pedopmu, Taki sk pepopma HoBoi ykpaiHCBKOI MIKOJM Ta akaaemizallis IIKUT B
Amnrmii. OGroBOPIOETHCS BIUIMB COLIAIBHO-TIOITUYHUX (HAaKTOPiB, EKOHOMIYHUX 3MIH
1 CYCIIUJIBHUX BUMOT Ha 110 MOJITUKY, B KOHTEKCTI TEHJEHIIIN, sIKI CIIOCTEPIraloThCs.
VY crarti Takoxk pO3IIIANAIOTHCS IMENaroriyHi MiAXoAu Ta po3poOKa HaBUYaJIbHUX
nmporpaMm B 000X KpaiHaX, MIIKPECIIOI0ThCS MOAIOHOCTI Ta BIAMIHHOCTI B MiAX0Jax
710 TEMH, PO3BUTKY HABHUOK Ta OI[IHIOBAHHS.

3HauHy yBary B CTaTTI IPHUAUICHO POJIi TEXHOJOTIN y (hopMyBaHHI TEHACHIIII
PO3BUTKY OCBITHU K B YKpaiHi, TaKk 1 y Benukiii bpuranii. 3anpoBaixeHHs uupoBux
HaBYAJIbHUX TUIATGOPM, PIIIEHb Ui BIAAAJICHOTO Ta JUCTAHI[IMHOIO HaBYaHHS Ta
IHTepaKTUBHUX 3acO0IB HABYAHHS 3MIHWJIO CIOCIO HajaHHs iH(oOpMallii Ta 10cBijg il
oTpuMaHHs. TakoXX OOroBOPIOIOTBCS MPOOJIEMH Ta MOXJIMBOCTI, IOB’S3aHI 3
1rdpoBizaIliero OCBITH B 000X KpaiHax, a TAKOXX MOTEHIIIHHI cTpaTerii BUKOPUCTAHHS
TEXHOJIOT1H JIJIsl TOKPAIIIEHHS OCBITHIX PE3YJIbTATIB.

JlocniKyeThes BIUTMB 1HTEpHAITIOHAII3AIlT HA PO3BUTOK OCBITH B YKpaiHi Ta
Benukiit bputanii, 00roBOproOThCS Takl TUTAHHS, SK €BpOINEHChKa IHTErpailis,
Brexit, MIXHapOIHA MOOLITBHICTb CTYJCHTIB Ta riobanbHa
KOHKYPEHTOCTIPOMOXKHICTh BHUIIOi OCBITH. TaKoX MPOaHai30BaHO BIUIUB CBITOBUX
OCBITHIX TPEH/IIB 1 IEPETOBOT0O JOCBIAY HAa OCBITHI CHCTEMHU 000X KpaiH.

VY cTaTTl po3riasAaroThCA OCBITHI PE3yJIbTaTH Ta MOKAa3HUKU €()EKTUBHOCTI B
Vkpaini ta Benukiii bpurtanii, Taki SK TNOKa3HUKUA 3apaxyBaHHS, BHUIYCKY Ta
pe3yJbTaTh CTAaHAAPTU30BAHUX TECTIB. PO3MISIHYTO NMUTAaHHS HEPIBHOCTI B OCBITI,
TOCIIKYIOThCSL  (DaKTOpH, IO CHPUSIIOTH HEPIBHOCTI B JIOCTYMi, SKOCTI Ta
pe3ynbTaTax OTPUMAaHHS OCBITH B 000X KpaiHax.

JocnixeHHs: poOUTh BHECOK Y TJIO0ANbHUI TUCKYPC IIOAO0 PO3BUTKY OCBITH,
MPOTIOHYIOYM KpaIlle PO3YMIHHS TOTO, K PI3HI MIAXOAA JO OCBITH MOXKYTh
BIJIMOBIAATH CY4YaCHUM BHKJIMKaM Ta (HOpMyBaTH MaOyTHIO TPAEeKTOPIIO OCBITHIX
CHUCTEM Y BChOMY CBITi. KpiM TOTO, CTAaTTS € OCHOBOIO JJI TIOTEHINHOI CriBIparti
MK Ykpainoto Ta Bennkoro bpuranieto, cipusiour B3aEMHOMY HaBUYaHHIO Ta OOMIHY
3HaHHAMU B c¢epl ocBiTU. Pe3ynbraTu, OTpuMaHi B I CTAaTTi, € OCHOBOIO IS
MOTAJIBIIIOTO BUCBITIICHHS HOBUX TEHJICHIIINA 1 BUKJIMKIB B OCBITI, @ TAKOX PO3POOKH



KPOC-KYJIBTYPHUX TEMAaTUYHUX 1 JIOHTITIOMHUX JOCHIKeHb, III0 BUBYAIOTH
JIOBFOCTPOKOBHUHM BIUIMB OCBITHIX pedopM 1 1HHOBAIlM Ha pe3yJbTaTH CTYJSHTIB 1
3arajibHy e(eKTUBHICTh CUCTEMHU OCBITH.

KarwuoBi ciaoBa: Ykpaina, Benuka bpuranis, TeHaeHIi pO3BUTKY OCBITH,
OCBITHS TIOJNITHKA, TI€AAaroriyHi IJXOJH, poO3po0Ka HaBUYAJbHUX IMPOTpam,
TeXHOJOrii, UU(poBl  HaBUajdbHI  IJIaTGOpMM,  JUCTAHIIiHE  HABYaHHS,
IHTepHAIllOHAJTI3allisl, €BpOIEHChbKa 1HTerpailis, OCBITHI pe3yJbTaTH, OCBITHS
HEPIBHICTh, OCBITHI pepopMHU, MDKKYJIbTYpHE TMOPIBHSHHS, BHUIIA OCBITA,
KOMIIETEHTHICHO OPIEHTOBaHA OCBITa, CITIBIIpaIlsl.

The problem to be addressed in this article is to identify, analyse, and compare
the key trends and factors influencing the development of education systems in both
countries. This will involve examining their historical backgrounds, current policies,
pedagogical approaches, curriculum design, and educational outcomes, as well as the
role of technology and internationalization in shaping their educational landscapes.

Connection with important scientific or practical tasks is as follows.

Understanding the effectiveness of educational policies and practices: by
comparing the education development trends in Ukraine and Great Britain, this
research can help policymakers, educators, and researchers identify the strengths and
weaknesses of each system and understand the implications of different approaches to
education.

Enhancing international collaboration: investigating the similarities and
differences between the two countries’ educational systems can foster international
collaboration, promoting the exchange of ideas and best practices for educational
development and reform.

Informing educational reform: the comparison of education development trends
can provide valuable insights for stakeholders in both countries, helping them make
informed decisions about potential changes and improvements to their respective
systems.

Addressing global educational challenges: studying the education development
trends in Ukraine and Great Britain can contribute to the global discourse on
education, shedding light on how to tackle common challenges such as access to
quality education, inclusion, and lifelong learning.

Preparing for the future of education: by understanding the factors that shape
the development of education systems, this research can provide insights into the
future trajectory of education and inform the design of more resilient, adaptable, and
effective educational frameworks in both countries and beyond.

Analysis of the latest research and publications. First of all let’s consider
education policy reforms. Several recent studies have focused on analysing the
impact of educational policy reforms in Ukraine and Great Britain. For Ukraine,
Tymofeyeva [1] discusses the changes brought about by the New Ukrainian School
reform, while for Great Britain, Perryman et al. [2] delve into the evolving role of
academy schools and the impact of market-driven approaches.

Researchers have also explored the pedagogical approaches and curriculum
design in both countries. For instance, Luchinskaya and Dvoinikov [3] compare the



integration of competency-based education in Ukraine and the United Kingdom,
shedding light on the strengths and challenges of the respective approaches.

Recent studies have also examined the role of technology in education
development. Terzieva and Todorova [4] analyze the adoption of e-learning in
Ukrainian higher education, while Jisc [5] presents a comprehensive overview of
digital education in the United Kingdom, providing insights into the effectiveness of
technology in teaching and learning.

The impact of internationalization on education development has also been
investigated by various researchers. For Ukraine, Yefimenko and Zavhorodnia [6]
assess the influence of European integration on educational reforms, while for Great
Britain, Warwick [7] highlights the implications of Brexit on higher education and
international student mobility.

Research on educational outcomes and inequality also plays a critical role in
understanding the development of education systems. In this context, Kutsyuruba et
al. [8] explore the issue of educational equity in Ukraine, while Gorard and Siddiqui
[9] investigate the factors contributing to educational inequalities in England.

The article addresses several previously unsolved parts of the general problem,
further expanding the understanding of the education development trends in Ukraine
and Great Britain:

While existing research has provided valuable insights into individual aspects
of education development in Ukraine and Great Britain, there is a need for a
comprehensive, holistic comparison of the two systems. This article aims to fill this
gap by examining multiple dimensions of education development in both countries,
including policy, pedagogy, curriculum, technology, and internationalization.

Previous studies have not sufficiently explored the role of socio-political
factors in shaping education development trends in both countries. This article will
delve into how political shifts, economic changes, and societal demands have
influenced education policies and practices in Ukraine and Great Britain.

There is limited research on the evaluation of educational innovations and their
impact on the education development trends in both countries. This article will
investigate the effectiveness of various innovative approaches, such as digital
learning, competency-based education, and student-centered pedagogy, and their
potential to address contemporary challenges in education.

By comparing the education development trends in Ukraine and Great Britain,
this article will facilitate cross-cultural learning and knowledge exchange between the
two countries. This approach can help identify best practices and lessons learned
which can be applied to improve education systems in both contexts.

Most existing research focuses on the short-term impacts of educational
reforms and policies. This article will extend the analysis to consider the long-term
implications of the observed trends, providing insights into the future trajectory of
education development in Ukraine and Great Britain, as well as potential strategies to
ensure sustainable progress.

The purpose of the article is to provide a comprehensive analysis and
comparison of the key trends, factors, and innovations shaping the development of
education systems in both countries. By examining their historical backgrounds,



current policies, pedagogical approaches, curriculum design, and educational
outcomes, as well as the role of technology and internationalization, the article aims
to:

v' identify the similarities and differences between the education systems in
Ukraine and Great Britain, highlighting the strengths and weaknesses of each system.

v’ investigate the impact of socio-political factors, economic changes, and
societal demands on the development of education policies and practices in both
countries.

v evaluate the effectiveness of various educational innovations and their
potential to address contemporary challenges in education.

v’ facilitate cross-cultural learning and knowledge exchange by identifying
best practices and lessons learned from each country, which can be applied to
Improve education systems in both contexts and beyond.

v’ provide insights into the long-term implications of the observed trends and
suggest potential strategies to ensure sustainable progress and development of
education systems in Ukraine and Great Britain.

The main material of the study is organized into several sections, each
focusing on a specific aspect of education development trends in Ukraine and Great
Britain, followed by a comprehensive comparison and analysis of the findings.

Historical backgrounds and current policies: this section presents a brief
overview of the historical development of education systems in Ukraine and Great
Britain, followed by an analysis of the current education policies and reforms, such as
the New Ukrainian School reform and the academization of schools in England. The
impact of socio-political factors, economic changes, and societal demands on these
policies is discussed, providing context for the observed trends.

The historical development of the education system in Ukraine can be traced
back to the Kyivan Rus period (9"-13" century) when the first formal schools were
established. The development of education was closely tied to religious institutions,
with the Orthodox Church playing a significant role in providing education, primarily
for clergy members. The 16™-17" centuries saw the emergence of more secular
educational institutions, such as the Ostroh Academy and the Kyiv-Mohyla
Academy.

During the 19" century, the territory of modern-day Ukraine was under the rule
of the Russian and Austro-Hungarian Empires, which led to the development of
separate education systems in the respective regions. In the 20" century, Ukraine
became a part of the Soviet Union, and its education system underwent significant
changes to conform to the Soviet model. The system was centralized, with a focus on
developing a highly literate and skilled workforce.

Following Ukraine’s independence in 1991, the country began to reform its
education system, aiming to create a more student-centred and democratic model.
The ongoing reforms have focused on improving the quality of education, aligning
the system with European standards, and fostering innovation and modernization.

In Great Britain, the historical development of the education system can be
traced back to the Middle Ages when the first schools and universities were
established. Education was initially provided by religious institutions, such as



monasteries and cathedral schools, which focused on teaching Latin, theology, and
other religious subjects.

The 19" century saw significant changes in the British education system, with
the introduction of government-funded elementary schools through a series of
Education Acts. These acts aimed to provide universal access to primary education
and established the foundations for the modern British education system.

Throughout the 20" century, the British education system continued to evolve,
with the introduction of the tripartite system (grammar, secondary modern, and
technical schools) after World War 11, and the later comprehensive system, which
aimed to provide equal educational opportunities for all students regardless of their
background or abilities.

In recent years, the British education system has undergone further reforms,
such as the academization of schools and the introduction of the National Curriculum.
These reforms have aimed to improve the quality of education, increase school
autonomy, and address contemporary challenges such as globalization and
technological advancements. [10]

In our article we also explore the pedagogical approaches employed in each
country, focusing on student-centered learning, competency-based education, and
inclusivity. The design and content of the curricula in Ukraine and Great Britain are
analyzed, highlighting similarities and differences in their approaches to subject
matter, skill development, and assessment.

In Ukraine, pedagogical approaches have shifted towards student-centred
learning, aiming to foster critical thinking, problem-solving, and active participation
in the learning process. The New Ukrainian School reform has played a significant
role in promoting this approach, emphasizing the development of key competencies
and life skills. Competency-based education has become a cornerstone of the
Ukrainian curriculum, with the focus on preparing students for the demands of the
modern labour market and lifelong learning. Inclusivity is also prioritized, as efforts
are made to ensure that all students, including those with special educational needs
and disabilities, have equal access to quality education. [11] Teachers are encouraged
to adopt differentiated instruction and collaborate with support specialists to create
inclusive learning environments.

In Great Britain, pedagogical approaches have also evolved to embrace
student-centred learning, which encourages active engagement, collaboration, and the
development of higher-order thinking skills. The British education system prioritizes
competency-based education, with the National Curriculum outlining subject-specific
knowledge and skills, as well as cross-curricular competencies that students are
expected to acquire. [12] Inclusivity is a key principle in British education, with
policies and practices designed to support the diverse needs of all learners. Schools
are required to develop personalized learning plans for students with special
educational needs and disabilities and provide appropriate support and resources to
ensure their success. Teachers in Great Britain are trained to employ a range of
instructional strategies, assessment methods, and classroom management techniques
that promote inclusive and equitable learning experiences.



The role of technology in shaping education development trends is also
examined in this section, with a focus on the adoption of digital learning, e-learning
platforms, and the integration of technology in teaching and learning processes. The
challenges and opportunities presented by the digitalization of education in both
countries are discussed, along with potential strategies to leverage technology for
improving educational outcomes. Here are some examples:

The adoption of e-learning platforms, such as Prometheus and EdEra, has
expanded access to high-quality educational content for students across the country.
These platforms offer online courses, video lectures, and interactive learning
materials, enabling students to learn at their own pace and convenience.

The New Ukrainian School reform emphasizes the importance of developing
students’ digital competencies. As a result, schools have been incorporating digital
skills training into their curricula, teaching students essential skills such as coding,
digital literacy, and online safety.

The Ministry of Education and Science of Ukraine has been working on
digitalizing administrative processes, such as the electronic student record system
(Edebo) and the electronic public procurement system (ProZorro). These initiatives
aim to improve efficiency, transparency, and accessibility of educational services.

The COVID-19 pandemic and later full-scale armed aggression of Russia
against Ukraine accelerated the need for remote and distance learning solutions in
Ukraine. Many schools and universities quickly adapted to online teaching, utilizing
video conferencing tools, online learning platforms, and digital resources to ensure
continuity of education during the crisis.

Unfortunately, due to the lack of comprehensive and up-to-date statistical data
on the effectiveness of higher education institutions in Ukraine, it is difficult to
provide specific figures for 2019 and 2022. However, we can consider some general
indicators of educational effectiveness, such as enrolment rates, graduation rates, and
international rankings.

Enrolment rates: according to data from the World Bank, the gross enrolment
ratio in tertiary education in Ukraine was 82.35% in 2019. This number may have
fluctuated in 2020-2022 due to the pandemic’s impact on education, but precise data
IS unavailable.

Comprehensive data on graduation rates for Ukraine in 2019 and 2022 are not
readily available. However, it is reasonable to assume that the ongoing reforms and
the challenges posed by the COVID-19 pandemic might have influenced these rates
in both years.

International rankings: In the QS World University Rankings 2021, the top
Ukrainian universities, such as Taras Shevchenko National University of Kyiv and
V. N. Karazin Kharkiv National University, ranked in the 601-650 and 501-510
bands, respectively. These rankings provide an indication of the universities’ global
reputation and research output, though they do not necessarily represent the overall
effectiveness of the higher education institutions in Ukraine.

The use of Open educational resources (OER) has been promoted in Ukraine to
support the democratization of education and facilitate access to high-quality learning
materials. Initiatives like the e-Textbook project aim to create a digital library of



textbooks and educational resources that are freely accessible to students and
teachers.

Technology has also facilitated the adoption of interactive teaching tools in
Ukrainian classrooms, such as interactive whiteboards, tablets, and virtual reality
(VR) equipment. These tools enable educators to create engaging and immersive
learning experiences for their students.

Technology has played a significant role in promoting STEM (Science,
Technology, Engineering, and Mathematics) education in Ukraine. Various
initiatives, such as the Junior Academy of Sciences and the Network of STEM
Schools, have been established to foster technological innovation and support the
development of STEM talent among Ukrainian students.

These examples illustrate the growing importance of technology in shaping
education development trends in Ukraine, with potential benefits for enhancing the
quality, accessibility, and effectiveness of the country's educational system.

The role of technology in shaping education development trends in Great
Britain is apparent in multiple aspects of the country’s educational landscape. Here
are some examples:

British schools and universities widely use Virtual learning environments
(VLEs), such as Moodle and Blackboard, to facilitate online learning, course
management, and communication between students and educators. These platforms
enable the sharing of resources, submission of assignments, and collaboration on
projects.

Numerous educational apps and online resources, such as BBC Bitesize,
Kahoot!, and Quizlet, have gained popularity in Great Britain, allowing students to
access supplementary learning materials, practice their skills, and engage in
interactive learning experiences.

The UK’s National Curriculum includes a strong emphasis on digital skills
development, with the introduction of the Computing curriculum in 2014. Students
are taught essential digital skills, such as coding, online safety, and computational
thinking, from an early age.

Great Britain is a hub for EdTech innovation, with numerous startups and
companies developing cutting-edge educational technology solutions. Initiatives such
as the EDUCATE programme and the EdTech Strategy by the Department for
Education (DfE) support the growth of the EdTech sector and encourage the adoption
of technology in education.

Many schools and higher education institutions in Great Britain have adopted
blended learning approaches, combining traditional face-to-face teaching with online
learning. This model provides flexibility for students and enables more personalized
learning experiences. [13]

The COVID-19 pandemic has accelerated the adoption of remote and distance
learning solutions in Great Britain. Schools and universities have relied on video
conferencing tools, online learning platforms, and digital resources to maintain
educational continuity during periods of lockdown and social distancing.

The use of learning analytics in British educational institutions has grown in
recent years. Data-driven insights help educators track student progress, identify



learning gaps, and tailor teaching strategies to individual student needs, ultimately
improving educational outcomes.

Great Britain has been proactive in adopting assistive technology in education
to support students with special educational needs and disabilities (SEND). Tools
such as text-to-speech software, speech recognition, and adaptive hardware can help
remove barriers to learning and create inclusive educational environments.

These examples highlight the significant role of technology in shaping
education development trends in Great Britain, with potential benefits for improving
the quality, accessibility, and effectiveness of the country’s educational system.

Now let’s consider the impact of internationalization on education
development in Ukraine and Great Britain, discussing issues such as European
integration, Brexit, international student mobility, and global competitiveness in
higher education. The influence of global education trends and best practices on the
education systems in both countries is also analyzed here.

Internationalization has had a significant impact on the education development
in both Ukraine and Great Britain, influencing policies, practices, and educational
priorities. [14]

In Ukraine, the process of internationalization has been driven by the country’s
aspiration to integrate into the European Union and align its education system with
European standards. The Bologna Process, which aims to create a European Higher
Education Area, has played a crucial role in shaping Ukrainian higher education
reforms. As a result, Ukraine has adopted a three-cycle degree system, implemented
quality assurance mechanisms, and increased academic mobility opportunities for
students and staff. Additionally, internationalization has facilitated the exchange of
best practices, leading to the adoption of more student-centred and competency-based
approaches to teaching and learning. Ukraine has also participated in international
assessments, such as PISA, to benchmark its educational outcomes against global
standards and identify areas for improvement.

In Great Britain, internationalization has been a long-standing feature of the
education landscape, particularly in higher education. British universities have a
strong tradition of attracting international students, scholars, and researchers,
contributing to a diverse and multicultural learning environment. The international
reputation and competitiveness of British higher education have been key drivers for
ongoing improvements in quality, research, and innovation. However, the Brexit
process has introduced new challenges for the internationalization of education in
Great Britain. The country’s exit from the European Union has led to changes in
funding opportunities, student and staff mobility schemes, and research
collaborations. In response, British educational institutions have sought to establish
new partnerships and networks to maintain their global engagement and remain
competitive in the international education market.

Overall, internationalization has significantly shaped the development of
education systems in both Ukraine and Great Britain, providing opportunities for
collaboration, knowledge exchange, and global benchmarking, while also presenting
challenges that require strategic responses and adaptation. [15]



This section also delves into the educational outcomes and performance
indicators in Ukraine and Great Britain, such as enrollment rates, graduation rates,
and standardized test scores. The issue of educational inequality is also addressed,
exploring factors contributing to disparities in access, quality, and outcomes of
education in both countries.

Educational outcomes and performance indicators provide valuable insights
into the effectiveness and quality of education systems in both Ukraine and Great
Britain.

In Ukraine, enrolment rates have generally been high at the primary and lower
secondary levels, with near-universal access to education for children aged 6-15.
However, the enrolment rates in upper secondary and tertiary education have been
lower, particularly in rural areas, reflecting challenges in access and retention.
Graduation rates in Ukraine have shown improvement over the years, with an
increasing number of students completing secondary and higher education. However,
disparities persist in educational outcomes between urban and rural areas, as well as
among different socio-economic groups. In terms of standardized test scores,
Ukrainian students’ performance in international assessments like PISA has been
below the OECD average, highlighting the need for continued efforts to improve the
quality of education.

In Great Britain, enrolment rates are consistently high across all levels of
education, with near-universal participation in primary and secondary education, and
a strong emphasis on lifelong learning. [16] Graduation rates are also high,
particularly in higher education, where British universities are renowned for their
rigorous academic programs and research excellence. British students generally
perform well in standardized tests, such as PISA and the national General Certificate
of Secondary Education (GCSE) examinations, indicating a high level of academic
achievement and competency. However, disparities in educational outcomes and
performance indicators can be observed between different socio-economic groups, as
well as between students attending state-funded and independent schools. [17]

Both Ukraine and Great Britain face ongoing challenges in addressing
educational disparities and ensuring equitable access to quality education for all
students, regardless of their background or circumstances. By focusing on improving
the quality of teaching, fostering innovation in pedagogical approaches, and
implementing targeted interventions for disadvantaged groups, both countries can
work towards enhancing their educational outcomes and performance indicators.

The obtained scientific results from the analysis and comparison of education
development trends in Ukraine and Great Britain are justified through a rigorous
examination of the latest research, publications, and statistical data. These results
provide valuable insights into the strengths and weaknesses of each system, as well as
potential strategies for improvement and collaboration between the two countries.
Furthermore, the study contributes to the global discourse on education development,
offering a better understanding of how different approaches to education can address
contemporary challenges and shape the future trajectory of education systems
worldwide.



Conclusions. The study of education development trends in Ukraine and Great
Britain has yielded several key conclusions:

1. Both countries have undergone significant education reforms in recent years,
influenced by socio-political factors, economic changes, and societal demands. These
reforms have aimed to improve the quality, accessibility, and inclusiveness of
education systems in both contexts.

2. Pedagogical approaches and curriculum design in both countries have
evolved, with an increased focus on student-centred learning, competency-based
education, and digital skills development.

3. Technology has played a crucial role in shaping education development
trends in both Ukraine and Great Britain. The adoption of digital learning platforms,
remote and distance learning solutions, and interactive teaching tools has transformed
the way education is delivered and experienced.

4. Internationalization has had a substantial impact on education development
in both countries, with factors such as European integration, Brexit, and global
competitiveness in higher education shaping policy decisions and educational
practices.

5. Educational outcomes and inequalities remain pressing concerns in both
Ukraine and Great Britain. ldentifying and addressing the factors contributing to
disparities in access, quality, and outcomes of education is essential for achieving
equitable and sustainable progress.

Prospects for further exploration may be as follows:

v longitudinal studies examining the long-term impact of educational reforms
and innovations on student outcomes and overall education system performance in
both countries;

v'in-depth analysis of specific aspects of education development, such as
teacher training, assessment practices, and the role of parents and communities in
supporting education;

v’ cross-cultural case studies exploring successful education development
strategies, with a focus on identifying best practices and lessons learned that can be
applied to other contexts;

v“investigation of emerging trends and challenges in education, such as the
impact of artificial intelligence, data privacy, and the changing nature of work on the
future of education in Ukraine and Great Britain;

v’ exploration of potential collaborative opportunities between Ukraine and
Great Britain in areas such as research, policy development, and teacher and student
exchanges, to foster mutual learning and knowledge sharing in education.
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