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MULTICULTURAL EDUCATION OF FOREIGN STUDENTS:
ISSUE OF SCIENTIFIC RESEARCH

Zozulia l. Ye., Stadnii A. S.

INTRODUCTION

Since the second half of the 20" century, multicultural education has been
treated as a separate branch of the education science. Decay of colonial systems
triggered the process of racial and ethnical self-identity. Formerly colonized
nations gained independence. New independent states fostered own customs,
traditions, beliefs and outlook protecting national identity. These factors made it
necessary to determine new values and commence the dialogue of cultures.

Migration processes induced by economic, social, cultural and political
conditions contributed the formation of multicultural surrounding. Migration
strengthens intercultural connections. Globalization is important too. Breaking
barriers between nations may result in elimination of cultural diversity.

Multicultural education helps to extend international cooperation and business
in the modern world. Active interaction implies communication between nations
and cultures. Current globalization process intensifies intercultural cooperation.
“Open society” admits new cultural values and ideas.

Background

American educators pioneered special scientific investigations in the field of
multicultural education. It is connected with the formation process of American
nation with its typical features including ethnical diversity and ethnical pluralism.
USA host representatives of different ethnicities if they accept the values of
American society. Banks J.!, Bennett M.?, Lynch J.°, Nieto S.*, Sleeter Ch.”> and
other American scientists conducted a series of primary thorough researches on
multicultural education. According to James Banks, the goal of multicultural
education is formation of intercultural competence in young people. The final
goal is to build an open society based on meritocracy administered and ruled by
the most brilliant people regardless of their social and/or economic positions and
personal achievements. This society discovers wide opportunities for individuals

! Banks J. A. Multicultural Education: Development. Dimensions, and Challenges. N. Y.: Phi Delta Kappan,
1993. 226 p.

Banks J. Cultural Diversity and Education: Foundations, Curriculum and Teaching. Boston: Allyn and Bacon,
2001. 360 p.

2 Bennett M. J., romley U.K., Weit M. C. Developmental approach to training for intercultural sensitivity.
International journal of intercultural relations. 1986. Vol. 10 (2). P. 179-196.

¥ Lynch J. Education for Community: A Cross-Cultural Study in Education. London : Macmillan, 1979. 212 p.

* Nieto S. Affirming diversity: the sociopolitical context of multicultural education. London: Longman, 2000.
P. 305-412.

® Sleeter Ch. Restructing schools for multicultural education. Journal of teacher education. 1992. Vol. 43, Ne 2.
P. 141-148.
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from different ethnical, cultural and social groups, and guarantees preservation of
ethnic identity along with efficient interaction with general culture and other
cultures®. Banks J. in “Multiethnic Education: Practice and Promises” (1977) and
«Multiethnic Education: Theory and Practice» (1981) wrote, “in order to
comprehend national history and domestic culture better, it is important to analyze
it from the point of view of other cultures”.

Bennett M. worked on investigation of tolerance to foreign cultures.

The scientist outlined the importance of interiorizing authentic elements in own
culture and taking part in social life, before considering the ideas of others
ethnicities and gain intercultural acknowledgment’.

Social educator Chaves L. in “Civic Education in a Changing Society”
researched the importance of ethnic and cultural diversity for personal
development. The scientist stated that modern society is expected to create
favorable conditions for balanced coexistence of different ethnical groups.
According to Chaves, democracy, tolerance and mutual respect are the keystones
for future life of young generation®.

Garcia J. in “The Changing Image of Ethnic Groups in Textbooks” wrote about
the importance of getting familiar with cultural heritage and achievements of
foreign nations, preparing young generations to live in multiethnic society®.

American researcher of multiethnic education Nieto S. came to conclusion that
multicultural education challenges racism, rejects any segregation in educational
institutions and society, accepts and admits ethnical, racial, lingual, religious,
economic and other diversities'®.

So, American scientists share the certainty that multicultural education prepares
young people to live in multiethnic society, prevents social tension,
misunderstanding, religious and racial conflicts and terrorism. The researchers
insist on the importance of getting young generation acquainted with cultures of
other nations, treat other people with tolerance, and develop interaction with
different ethnic groups.

In general, multicultural education is treated as a process of continuous
interaction with a system of foreign cultural values aimed on complex personal
development. Teachers are supposed to know that values of foreign cultures
influence both educational process and the people involved into it.

® Banks J. Cultural Diversity and Education : Foundations, Curriculum and Teaching. Boston: Allyn and
Bacon, 2001. 360 p.

” Bennett M. J., Bromley U. K., Weit M. C. Developmental approach to training for intercultural sensitivity.
International journal of intercultural relations. 1986. Vol. 10 (2). P. 179-196.

& Chaves L. Civic Education in a Changing Society. Multiculturalism and American Democracy. Kansas :
University Press of Kansas, 1998. P. 165.

® Garcia J. The Changing Image of Ethnic Groups in Textbooks. N. Y.: Phi Delta Kappan, 1993. P. 25.

1% Nieto S. Affirming diversity: the sociopolitical context of multicultural education. London: Longman, 2000.
P. 310.
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In the 80-es of the 20™ century multicultural education became a pending issue
in Europe due to boosted migration from Asian countries and the Soviet bloc. In
the 90-s, after the disintegration of the Soviet Union, ethnic clashes became an
acute challenge exposing the fallacy of soviet ideology based on “unified soviet
society”. It gave start to Ukrainian and Russian scientist to investigate
multicultural education. Jurinskiy O., Dmitriev G., Karyagina Y. and other
Russian scientists pioneered thorough investigations in multicultural education
history.

Jurinskiy outlined three basic goals of multicultural education:

1. Pluralism: mutual respect and preservation of intercultural diversity

2. Equality: a guarantee of equal education rights

3. Unity: determination of national, economic and cultural values.

The scientist insists on importance of cultural interaction and interconnection.

Dmitriev researches the concepts of multicultural education, and its connection
with ethnical and social aspects. According to Dmitriev, multicultural education
helps resist racism, xenophobia, prejudice, ethnocentrism and hatred derived from
cultural differences. The scientist insists that cultural difference is a key
characteristic of reality, so the main idea of multicultural education is to accept
the diversity of every cultural group. Multicultural education helps form tolerance
and develops cultural pluralism in society™.

According to Karyagina, multicultural diversity creates conditions for cultural
tolerance. Active interaction along with dialogue of cultures helps young people
understand native culture, learn about other cultures, and realize the contrast™.
Multicultural education in secondary school is researched by a number of Russian
scientists: Budnyaya O. (Multicultural Education Ideas in Classical Pedagogy)™;
Bogovik N. (Multicultural Education in Foreign Language Learning)'®; Degtyarova
T. (Foreign Language: Key Formation Factor of Person-oriented Multicultural
Learning Environment)'®; Kolokolova I. (Multicultural Environment: Educational
Support of Students)*’; Mikhailova O. (Communicative Competence in Multicultural

Y xypurckuit A.H. TTonuKyIbTypHOE BOCIIMTAHNME: CYIIHOCTh H MEPCIEKTHBEI pasButus. [Tedacozura. 2002.
Ne 10. C. 95.

12 Hmutpues I'.JI. MuorokyneTypHOe oOpa3oBanue. Mocksa: Hap. o6pazoBanue, 1999. 208 c.

Kapsaruna 10. A. Bocruranue nmoiaukyJIbTYpHOCTH MOJPOCTKA B 00pa30BaTEIbHOM IPOLECCE : AWC. KaHI.
neA. Hayk : crent. 13.00.01. Opendypr, 2007. 188 c.

14 Bynasas O.H. WMpen monukynbTypHOTO 00pa3oBaHHS B KJIACCHYECKOH 3apyOeKHOH Iemarormke: aBToped.
JIIC. Ha COMCK. HAay4. CTell. KaH1. ref. Hayk : crerl. 13.00.01. Isturopck, 2006. 17 c.

> Borosuk H.B. Bocrnuranue MOMHKYIBTYPHON JMYHOCTH YHYALIUXCS B IPOLECCE H3YYEHHS HHOCTPAHHOIO
S3bIKa: Ha MaTepuaie o0meo0pa30BaTeNbHBIX IIKOJI M MOJIOJSKHBIX OpTaHU3aIUNA: aBTOped. TUC. HA COUCK. HayY.
cTell. kaHz. nej. Hayk: cren. 13.00.01. baprayn, 2009. 17 c.

16 HertsipeBa T. C. HHOCTpaHHBIH SI3bIK Kak (DAKTOpP CTAHOBJICHHsSI VOIIOMMKYIBTYPHOTO JMYHOCTHO-
pa3BHBaIOIIETO 00Pa30BaTEILHOIO IMPOCTPAHCTBA By3a : aBTOpe(. JAWC. HA COMCK. Hayd. CTEN. KaH. IeJ. HayK :
crrent. 13.00.08. Poctos v//1, 2010. 17 c.

Konokomosa W.B. [IlonaukyneTypHOE TpOCTPaHCTBO 00pa30BaTEIbHOIO YYPEXKAEHHS Kak cpeja
MearOrMYeCKOi MONACPIKKH JIUIHOCTH yUamerocs: aBToped. AUC. Ha COMCK. HAayd. CTEN. KaH/. IeJl. HayK: CIIell.
13.00.01. PocroB u//1, 2001. 17 c.
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Environment)'®; Rykova S. (Potential of Multicultural Education in Modern
School)® and others. The scientists determined the contents of multicultural
education, pointed out its basic tasks and challenges, and approved diagnostic and
control techniques of students’ activities in multicultural environment.

Historically, Ukrainian school is a part of European educational space.
Together with West-European countries, Ukrainian school is based on Greco-
Roman education culture. National self-identity, based on domestic culture and
lingual environment is the main vector of Ukrainian school. Along with it,
historical traditions and openness make it important to teach young people how to
live and learn in diversity of cultures.

Multicultural education became a subject of keen interest in the 90-s of the 20"
century in Ukraine. A number of legal acts issued in this period support the
principles of multicultural education.

The Constitution of Ukraine (Article 11) determines that the State supports
consolidation and development of Ukrainian Nation, its historic self-identity,
traditions and culture, together with development of ethnic, cultural, lingual,
religious self-identity of all indigenous communities and ethnical minorities
residing on the territory of the State?®. The statements included into the National
Education Doctrine define multicultural education as a part of domestic
education.

Boichenko V., Bolgairina V., Loshenova I., Sukhomlinska O. and other
Ukrainian scientists” researched the main concept, contents and categories of
multicultural education. According to these authors, the goal of multicultural
education is to maintain active and efficient life in multicultural diverse
environment. Each person is expected to respect other cultures and live in
harmony with people of foreign nations.

Antipova Y. investigates the determination process of multicultural concept,
and its connection with domestic education. The scientist defined a broad range of
tasks, priority development vectors and basic activities of multicultural education.

8 Muxaiinosa O.B. OcobeHHoCTH KOMMYHHUKAaTUBHOM KOMIIETEHTHOCTH CTYAECHTOB B IOJUKYJBTYPHOH cpene
. aBTOped. AMC. HA COMCK. HAay4. CTell. KaHA. icuxodl. Hayk: cremn. 19.00.05. Cankr-IletepOypr, 2009. 18 c.
PeikoBa C.B. BocmnuTarenpHblii NMOTEHIHANI IOJIMKYJIBTYPHOTO OOpa3OBaHUS M €ro pealn3anus B
COBEOeMeHHoﬁ HIKoJie: aBToped. Juc. Ha COUCK. Hayd. CTel. KaHJ. meA. Hayk: cren. 13.00.01. M., 2005. 17 c.
Konctutyniss Ykpainm : [mpuitHAta Ha msartid cecii BepxoBHoi Pamm Vkpainm 28 ueps. 1996 p.
Ne 254x/96-BP]. Bioom. Bepxos. Paou Yrpainu. 1996. Ne 30. Ct. 141. 3i 3minamu ; oct. pea. 01 mot. 2011 p. C. 3.
! Boituenko B.B. Jl0 3araibHOMIOACHKOrO Kpi3h MPH3MY HAIIOHATLHOrO (IPOGIEMH MONIKYIBTYPHOIO
BUXOBaHHs1). [ledazozika i ncuxonoeis. 2003. Ne 3-4. C. 106-112.
Boiiuenko B. B. [lonmikymbTypHe BHXOBaHHS B KOHTEKCTI (DOpMyBaHHS KyJIbTYpH MupPY. [ledacocika
i ncuxonoeis. 2005. Ne 1. C. 24-32.
Bounrapina B. C. Kynbrypa i nonikynsTypHa ocBita. Llsix ocsimu. 2002. Ne 1. C. 2—6.
JlomenoBa 1.®. IlonmikynpTypHEe BHXOBaHHS MaHOyTHIX YYHTENIB Yy MpoOIeci BUBYCHHS IHO3EMHHX MOB :
aBToped. IMC. Ha 3400yTTs HAayK. CTyNeHs KaHa. rea. Hayk: cnen. 13.00.07. Kuis, 2004. 20 c.
Cyxomnuacbka O.B. JlyxoBHO-MOpaJlbHE BHXOBAaHHS JITEH Ta MOJIOJI B KOOpAWHATAX MENAroriyHoi HayKH
i npaktuku. [Lnsax ocsimu. 2006. Ne 1. C. 2—7.
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Positive interaction between people of different social groups depends on their
readiness to live in multicultural environment. The main task of educators is to
train this readiness helping foreign students accept Ukraine’s history and people®.

According to Kuzmenko V. and Goncharenko L., global vision based on
positive treatment of other nationalities and cultures is vitally important for
multicultural education.

It helps protect own traditions, reach cultural flexibility, be able to compromise
and get integrated into social life of both separate groups and whole society?.

Scientist haven’t reached consensus as far as the definition of polycultural
education in modern science is concerned. Jurinskiy, Loshenova and Sukhomlinska
use this definition together with “multicultural education” (Mayo P., McLaren P.,
Palatkina G., Freire P., Dmitriev G., Dubovik O., Mitter V.), “cross-cultural” or
“intercultural” (Auernheimer G., Doye P.). These definitions are eventually treated
as synonyms. The affixes have either Greek or Latin origin, but the same meaning.
The words “multicultural” and “polycultural” are semantically synonymous. Multi
(Lat. — complex, numerous) in complex words means “many”. Poly (Gr. numerous,
manifold, plenty) in complex words has identical meaning.

Multiculturalism means coexistence of different cultures within limited
territory or country. Any society defined as multicultural cannot be integrated into
local dominant culture. Poly— or multicultural education accepts the value of
every culture as a complex of individual characteristics, outlook, behavior,
appearance and social features, such as traditions, relations and morality.

The term “intercultural” is used to outline the importance of basic human
values including diverse forms of cultures, languages, ideas and opinions.
According to Jurinskiy, the main goal of intercultural interaction is a parity
dialogue of cultures with mutual understanding and enrichment®,

The term “cross-cultural” is generally used for examining and comparing
definite phenomena in two or more cultures®.

The term “polycultural” demonstrates support and respectable attitude to all
cultures and ways of life in society. This term (referred to as “many cultures”) is
also used to define a theoretical approach to social sciences.

It is also important to define the term “culture”. According to English political
scientist Smith E., culture is a major factor of nation’s establishment, formed by
its group proper name, legends about common ancestors, common historical
memory and cultural feature(s), land and territory, solidarity.

22 Aurumnosa E.O. TlonikyasTypa i TonepanThicTs y cuctemi ocsitu. IIcuxonoz. 2003. 18-19 tpas. C. 3-4.

# Kyssmenko B.B., Tomuaperxo JLA. @OpMyBaHHS NOTIKYIbTYpHOI KOMIIETEHTHOCTI ~BUHTEIIB
3araJlbHOOCBITHBOT IKOJIK: HaBY. 1ocib. Xepcon: PIIIO, 2006. 92 c.

2 Toxypuucknii A.H. McTopust memaroruku: yueb. mocobme s CTYAEHTOB mei. By3oB. Mocksa: Biaoc,
2000. C.45.

 Bomuk JI.B. [NonikynbTypHE BHXOBaHHSI: TEOPETHYHHUH acmekT. [ledacozika i ncuxonozia npog. oceimu.
2004. Ne 5. C. 160.
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According to Smith, “these elements prove society has common historical
culture and self-identity”?. This determination of culture plays an important role
in examination of multicultural education concept.

International Dictionary of Education (published in London in 1977) contained
the term of polycultural education which was originally defined as “education
process involving two or more cultures with different lingual, ethnic, national or
racial characteristics™?".

Polycultural education is a historic, social and cultural phenomenon. According
to Bayanovskiy and Tirala, multicultural education considers ethnical, cultural
features of a country or its region. It is meant to create people’s ethical attitude to
each other despite ethnical diversity, respect to foreign cultures, beliefs, traditions
and customs®®. Polycultural education is an up-to-date pedagogical concept aimed
on making people familiar with diversity of cultures, respect and dignity of all
people regardless of their nations or races, interconnection and mutual influence
of both universal and national cultural components®’.

Nowadays there are different approaches to polycultural education. According
to Fthenakis®, modern polycultural education comprises adaptation to different
values in process of interaction with a wide range of various cultures, dialogue of
cultures, abolition of educational monopoly of foreign nationalities.

Polycultural education cultivates solidarity and mutual understanding for the
sake of peace and preservation of cultural diversity of all nations. Polycultural
education is oriented on development of people’s global thinking and realization
of their places in human society in present, past and future.

According to Fthenakis, tolerance to alternative ways of life and behavior
styles based on understanding different cultures, ability to distinguish differences
among cultures including norms and values and integrate relevant elements into
own system of values are the basic goals of polycultural education®.

Banks does not share the ideas mentioned above. The scientist separates three
groups of polycultural education goals. These are pluralism, equality and
unification. The first group is based on respect to other cultures and preservation
of diversity; second one supports equal rights on education; the third one includes
formation of national political, economic and cultural values. According to Banks,

% Cmir E. KynsTypi ocHOBH Hawiit. [epapxis, 3anosiT i pecry6uika. Kuis: Temmopa, 2009. 312 c.

%" International Dictionary of Education / Chief Editor : AP Cowie. London: 1977. P. 257

% BasmoBcbka M.P., Tipana II.M. IlomikynbTypHe BUXOBAaHHS SK CKJIAIHHMK 3arajbHOHAILIOHAJIBHOI CHCTEMHU
BUXOBaHHSL. Bidpoodoicenns. 1998. Ne 3. C. 30-32.

[onikyneTypHe BUXOBaHHA. [ledacoziumi mexuonozii. [oceio. Ilpakmuka: 008iOHux /| pPem.KOI.:
I1. I. Martgienko, C.®. Kieniko, [.B. Oxpimenko Ta iH. [Tonrraa: TTOITIIIOIII, 1999. C. 374.

% Fthenakis W. E. Bilingual-bikulturelle versus multikulturelle Konzepte? Anregungen zur Uberwindung einer
kiinstlichen Alternative: vortrag beim 10 Kongress d. Dt. Gesellschaft f. Erziehungswissenschaft. Unverdff Ms.,
1986. 187 s.

%! Fthenakis W. E. Bilingual-bikulturelle versus multikulturelle Konzepte? Anregungen zur Uberwindung einer
kiinstlichen Alternative: vortrag beim 10 Kongress d. Dt. Gesellschaft f. Erziehungswissenschaft. Unveroff Ms.,
1986. S. 24 — 25.
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polycultural education is represented by a multi-scale system of goals. Formation
of tolerance is only the first step followed by understandlng, respect, active
solidarity, interaction, interdependence and exchange™®.

Nevertheless, the majority of scientists conclude that polycultural education
supports human dignity and develops tolerance and moral qualities, promotes
interaction, and helps people prepare to live in multiethnic multi-religious society.

Survey of topical literature made it possible to point out basic functions of
polycultural education including information on different cultures supporting the
importance of cultural diversity for education, personal development, positive
treatment of cultural differences, active interaction of all cultures based on
tolerance and mutual understanding.

Thus, the main task of polycultural education is to widen people’s outlook,
activate their open thinking to be able to start a dialogue of cultures. In other
words, its main task is to educate a man of cultures.

According to Bondarevskaya, a man of culture is a free person who has found
its place in the world of cultures and accepts a system of values. A man of culture
is a civic-minded man of dignity, respect and decency, able to find own way in
life and keep u3p with general values, able to take decisions and be responsible for
consequences®

According to Jurinskiy, the contents of polycultural education include:

1. Sociocultural self-identity

2. Conceptual framework of polycultural environment

3. Positive treatment of polycultural environment

4. Development of social interaction skills**

Researcher of polycultural education Solodka makes a statement that this type
of education dwells on three levels:

1. Cognitive level which includes cultural samples and values of world
cultures, social and historic experience of different nations.

2. Motivational level represented by orientation motives and interaction vectors
helping young people with intercultural communication and mutual exchange,
development of tolerant attitude and empathy to foreign nations, social groups and
cultures.

3. Behavioral level introducing active social interaction with different cultures
along with respect to domestic culture and preservation of national self-identity™®

%2 Banks J. A. Multicultural Education: Development. Dimensions, and Challenges. N. Y.: Phi Delta Kappan,
1993 226 p.
EOH}lapeBCKa}I E.B., Kynsaenu C.B. Ilemarormka: THYHOCTh B TYMaHHCTHYECKHUX TCOPHAX M CHUCTEMAxX :
yqe6 nocodue. PocToB H/l[ Yuurens, 1999. 560 c.
* Toxypurckuit A.H. TToMMKyIbTypHOE BOCIIMTAHHE: CYIIHOCTD I TIEPCIEKTHBEI pa3BuThs. [Tedacozura. 2002.
Ne 10. C. 93-96.
% Conozxa A K. TToiKyIbTypHe BUXOBAHHS CTAPIIOKIACHHKIB y MPOIEC] BUBUCHHS TYMaHITAPHIX TIPEIMETIB
: mic. kaua. nen. Hayk: 13.00.07. Kuis, 2005. C. 30.
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According to Bordovska and Rean, polycultural education cultivates solidarity
and mutual understanding for the sake of peace and preservation of cultural self-
identity of different nations™.

Karyagina defines polycultural education as a process of integration into
another culture and getting familiar with its authenticity through development of
national culture reflecting the world’s diversity and helping to understand it
better. Polycultural education helps in integration of foreign cultural groups and
adaptation of every person involved into intercultural communication®’.

Practical research work of Tsimbrylo S. covers polycultural education in higher
technical institutions. This aspect of education is defined as a learning process in
diverse multicultural society. It is a component of polycultural education, and a
significant contribution into professional training. According to Tsimbrylo, the
keystones of polycultural education are humanism, freedom, equality, social
justice. It is also based on the ideas of trans-cultural pluralism, cultural pluralism
and national idea. Cultural diversity can be used to bolster society developmental
processes and helps people adapt to changeable conditions and find their place in
the multifaceted society®.

In this abstract it is important to mention ideas of modern researchers as far as
the concept, ideas, main features, contents, tools, and other components of
polycultural education are concerned.

Golik L., Klinchenko T., Krasovytskiy M. and Levchenko G. are confident that
multicultural education can be in conflict with national traditions; on the contrary,
national traditions are treated as an integral element of the unitary process.
According to these scientists, this combination helps extend knowledge of both
national and universal values and take them on®.

According to Krasovitskiy, understanding the world’s multicultural diversity,
its integrity, interconnection and interdependence is the foundation of polycultural
education concept. The majority of people live in diverse racial, ethnical, religious
and cultural surrounding, so deep knowledge of both domestic culture and foreign
traditions is vitally important for fruitful cooperation and humanism*.

According to Bolgarina and Loshenova, polycultural diversity is an efficient
tool assisting people better understand national culture and realize the importance

% bopnosckas H.B., Pean H. B. [lenaroruka : yue06. mist By3oB. Caukr-IlerepOypr: ITutep, 2000. C. 57.

¥ Kapsiruna 0. A. BocnuTaHuie TONHKY/IBTYPHOCTH MOAPOCTKA B 0OPA30BATEILHOM MPOIECCE: IHC. KaHI.
mea. Hayk: crem. 13.00.01. Opendypr, 2007. C. 33.

% [um6puno C.M. TToiKy/IbTypHe BUXOBAHHS CTY/ICHTIB B YMOBAX OCBITHbO-BHXOBHOTO CEPEIOBHIIA BUILIOTO
TEXHIYHOTO HaBYAILHOTO 3aKjaay: aBToped. Auc. Ha 3400yTTSA HAyK. CTyHeHs KaHi. mej. Hayk: crmer.: 13.00.07.
Jporo6uy, 2011. 22c.

¥ Tonik JLO., Kmnruenko T.B., Kpacounpkuit M.IO., Jlepuenko I'.I. [TomikynsTypHa ocBitTa B YKpaiHi.
3asyu. 1999. xoBT., Ne 29/35. C. 3-4.

KpacoBumpkuit M.IO. IlpobiemMn mOmiKynbTypHOi OCBITH 1 BHUXOBAHHS B 3araJIbHOOCBITHIA IIKOJII.
Tonikynemypra oceima ¢ Ykpaini : 30. ct. Kuis, 1999. C. 16-19.
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of common efforts in gaining peace, harmony and progress through cultural
development®.

Most of scientists researching issues on polycultural education stress the
importance of this education expecting to help young people find their places in
new environment, respect the features of foreign cultures, build up relations with
members of diverse society and avoid possible conflict situations. The author of
this abstract shares this point of view: polycultural education prepares foreign
students to active cooperation in modern socio-cultural society, preserving self-
identity and understanding other ethno-cultural communities. This creates all
conditions for harmonic coexistence with a variety of racial, ethnical, cultural and
religious groups.

Organization of polycultural education in higher technical institutions becomes
an important challenge. According to Tsimbrylo, cultural educational
environment in higher technical institutions is a keystone of this process due to its
positive role both in personal knowledge-gaining development and professional
skills training. The scientist proved that polycultural education in higher technical
institutions is characterized by a number of features:

1. Polycultural vector of students’ interests and professional activity

2. Learning domestic and foreign cultures

3. Tolerant attitude to foreign cultures

4. Formation of polycultural knowledge with its further usage in professional
activity

5. Polycultural education based on the science and technology development
examples (cultural aspect)*.

Russian scientist Abramova K. analyzed the system approach to polycultural
education in higher institutions, and came to conclusion that this aspect of
education focuses on a definite part of human culture (including tolerance,
empathy, humanism, absence of conflicts, multicultural self-identity), motives and
values needed for active and efficient life in open polycultural world®. According
to Abramova, polycultural education is based on the principle of cultural
pluralism, acknowledgment of values of all ethnical and social groups, equal
rights all races, religions, genders and age**.

* Bonrapina B.C. Kyasrypa i monikynstypHa ocsita. [llsx oceimu. 2002. Ne 1. C. 2-6.

* [Mum6puno C.M. TToniKy1bTypHE BHXOBAHHS CTY/ICHTIB B YMOBAX OCBITHbO-BHXOBHOIO CEPEIOBHIIA BUIIOTO
TEXHIYHOTO HABYAIHHOTO 3aKjany: aBToped. AuC. Ha 3M00YyTTSA HAyK. CTYyHEHs KaHA. mei. Hayk: crell.: 13.00.07.
Hporodud, 2011. 22 c.

s AbpamoBa E.A. TlonmukynbTypHOE BOCIHTaHHE CTYAEHTOB By3a Ha OCHOBE CHCTEMHOro Toaxona (Ha
npuMepe o0y4deHust HHOCTPaHHOMY SI3BIKY): aBTOped. JIic. Ha COUCK. Hayd. CTeN. KaH. nel. Hayk: crer. 13.00.01.
Mocksa, 2011. C. 14,

* AGpamosa E.A. IlonuMKyIbTYpHOE BOCIHTAHHE CTYICHTOB By3a HA OCHOBE CHCTEMHOTO MOAXOXA (Ha
nprMepe 00ydIeHNsT HHOCTPAaHHOMY SI3BIKY) : aBTOped. ¥C. Ha COMCK. Hayd. CTeIl. KaH/. rmef. Hayk: coer. 13.00.01.
Mocksa, 2011. C. 14,
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Polycultural education potential is supplemented by foreign language learning.
In fact, multiculturalism may be enriched by Ukrainian language. The positive
influence of Ukrainian language on polycultural education of foreign students has
recently become a subject of active research. Lutsyuk M. has been working on the
pending issue of Ukrainian language intensive teaching of foreign students.
According to Lutsyuk, stylistically differentiated communicative learning is an
efficient instrument of optimal integration of foreign students into the knowledge
gaining process starting from everyday vocabulary and advance to publicist and
scientific styles®. Dementyeva T. researched foreign students’ communicative
competence in process of studying at pre-university training courses. The scientist
stresses the importance of learning motivation development, scientific style
grammar, step-by-step formation of dialogue and monologue speaking skills,
learning etiquette rules, stimulation of communication based on different tasks
and situations etc.*®

Yevdokimova O. speaks on importance of textual activity of foreign students in
process of learning Ukrainian language. The scientist offers to refer to its mnemic
block and its other functional blocks within integral system of communication®’.

According to Solodka A., in process of polycultural education it is important to
control the development of secondary language personality (a complex of human
features helping to master verbal-semantic language code of native speakers as
well as the holistic view of the world helping people comprehend alternative
social reality).

This result can be achieved by the means of intercultural communication in
general studies. Intercultural communication consists of 7 components:

1. Linguistic (includes levels and aspects of a lingual system)

2. Communicative (positive verbal interaction in process of achieving current
goals and solving tasks)

3. Pragmatic (norms of behavior and conduct standards approved in country)

4. Historic (country’s history)

5. Ethnographic (local customs and everyday life)

6. Esthetic (artistic culture reflecting local traditions)

7. Ethno-psychological (environmental perception and local mentality
features)™.

* JIymiok M.B. Intencuoikanis mpouecy HaBuaHHs yKpaiHChKiii MOBI iHo3emmis. Kuis: [epxxomcrar, 2002,
C. 359-362.

HdementeeBa T.I. @DopMyBaHHS KOMYHIKATHBHOI KOMIIETEHIll CTYAEHTIB-iHO3EMIIiB MiATOTOBYMX
(baxynbTeTiB y mpoleci HaBYaHHs: aBTOped. auc. Ha 3100yTTS HayK. CTyNeHs KaHi. nex. Hayk: crem. 13.00.09.
Xapkis, 2005. 21 c.

" €ppokiMoBa O.0. Ilcuxomnoriuni yMoBH (HOPMYBAHHS iHIIOMOBHOI TEKCTOBOI MisIBHOCTI CTyJEHTIB (Ha
MaTepiayli HaBYaHHS 1HO3EMIIiB) : aBTOped. A¥C. HA 3M00YTTSA HayK. CTyNeHs KaHI. IICUXoil. Hayk: crmen. 19.00.07.
Xapkis, 2003. C. 13-14.

*® Conozxa A.K. TTomiky/bTypHe BHXOBAHHS CTAPIIOKIACHHKIB y MPOLIECi BHBYCHHS yMaHITAPHIX TIPEIMETIB:
nuc. kaua. nen. Hayk: 13.00.07. Kuis, 2005. C. 49-50.
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Thus, formation of secondary language person totally depends on
accomplishment of mental images similar to those of native Ukrainian language
speakers. Secondary language personality recognizes, analytically comprehends
and interiorizes unique elements of Ukrainian culture. This process transforms
Ukrainian language from foreign to second native one. Secondary language
personality gets absorbed into native Ukrainian linguistic environment enriching
own inner world and outlook. This process helps comprehend the “soul” of
Ukrainian language, and interact with “flesh and blood” of Ukrainian culture
making it possible to optimize speaking skills and master the language. It is also
important to mention that foreign students coming to study in Ukraine face
specific challenges, one of which is bilingual society consisting of Ukrainian and
Russian languages®.

Domestic scientists Tokhtar G. and Kulyk A. say this phenomenon is a
challenge both for students and their teachers®. Most of researchers share the
opinion that native language choice in bilingual society impacts people’s
behavior. Sociological aspect of bilingual environment is directly connected with
social functions of these two languages, their practical usage and the spheres of
implementation. The phenomenon of bilingual environment is explained by
necessity to cover all spheres of human social activities including communication,
learning, mass media, science, literature, art and other.

Trostynska O., a specialist in teaching Ukrainian and Russian as foreign
languages, stresses the challenges of bilingual environment and insists on the
necessity to work out a specific concept of teaching Russian language based on
Ukrainian lingual and cultural aspects.

Trostynska is convinced this approach may help connect foreign students’
language norms with the conduct standards typical for Ukraine, and protect the
ideas and values of Ukraine worldwide®.

Geletska A. studied Ukrainian language learning techniques in higher
educational institutions. The scientist characterizes Ukrainian language as a part
of foreign students’ culture, and outlines the requirements to Ukrainian language
classes based the higher institution teaching concept:

1. Contents (priority of practical assignments)

2. Integrity (complex approach to language learning including phonetics,
grammar and vocabulary)

* Tmagnp S.C. BukmagaHHs yKpaiHChKOi MOBH sK Apyroi iHosemmoi y Texmiumomy BH3: mpoGmemu i
nepcriekTuBy. Bicn. XHY im. B. H. Kapasina. 2010. Ne 12. C. 94-97.

%0 Toxrap I'.I. Kymuk A.IL., TTepreii A.C. IIpo6iemn HaBuaHHs iH03eMHuX rpoMazss y BH3 Vkpainu ta mumsixu
ix BupimenHs. Cyuacni mexnonozii nidcomosKku Gaxieyis 6 ymosax nooaIbuo20 po3sumKy euwoi oceimu Yxpainu
: MaTepiany MibKHAp. HayK.-MeTo. KoHd. Xapkis: XHAJLY, 2005. C. 314-316.

5 Tpoctuncbrka O.M., Uepnenko 1.I. YkpaiHchKuii TIHMBOKYJIBTYPOJIOTIYHNHN acleKT y BUKJIaJaHHI POCIHCHKOT
MOBH 1HO3€MHHMM CTyJeHTaM. BUKIagaHHS MOB y BHIIMX HAaBYAJIBHUX 3aKJIaJaX OCBITH HA Cy4acHOMY €Tari.
MixnpeameTHi 3B’ 3ku: 30. Hayk. np. XapkiB: Koncranra, 2007. Bun. 11. C. 261-267.
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3. Communication (training practical speaking skills)

4. Diversity (shifting learning activities for better productivity)®

Varava S. and Grutsyak V. look for optimal Ukrainian language teaching
techniques for foreign students. The scientists stress the importance of using
complex approach in teaching Ukrainian language for foreign students at pre-
university courses. Grutsyak insists on multidisciplinary coordination within
integral lingual educational environment. The scientist comments on current
challenges and step-by-step introduction of basic definitions, grammar and
syntactic constructions helpful in solving communicative tasks™

Turkevich O. examined techniques of teaching Ukrainian as a foreign language
in non-linguistic institutions, and came to conclusion that enrichment of topical
vocabularies plays an important role for students’ future professions™

According to Trostynska O., introduction of relevant textbooks is appropriate
for communicative demands of different categories of foreign students. The
scientist insists on importance to divide foreign students into groups in
correspondence with their current language skills, stages of education and
specialties®

Bey L. and Tronstynska O. examined Ukrainian language teaching process in
Eastern Regions of Ukraine®, and basic challenges to be met in teaching this
subject to foreign students of different categories®’. Both scientists have
discovered a number of problems to be solved for raising Ukrainian language
teaching to an upper quality level.

These difficulties include absence of state policy in Ukrainian language
learning, a need to optimize methods and techniques on teaching Ukrainian as a
foreign language, and to improve textbooks and guidelines. Moreover, foreign
students studying in this region of Ukraine do not have a strong motivation to

%2 Ienempka A. I. MeTojuka BHK/IAIaHHS yKPATHCHKOT MOBH K iHO3EMHOI y BHIIMX HABYATHHHX 3aK/IAJAX:
BeO-caiit. URL: http://www.rusnauka.com/29_DWS_2011/Philologia/l_95313.doc.htm (mata 3BepHeHH::
05.03.2019).

5 Bapaga C. B., I'pyusk B. W. 3agaun u cTpykTypa BBOJHO-IIPEIMETHOTO 1 OCHOBHOTO KypCOB IO HAyYHOMY
CTHJIIO Ha IIOJATOTOBHUTENHHOM (hakyibTeTe. TeopeTHdeckne W METOAMYECKHE OCHOBBI  TEXHOJIOTHH
NPE/IBY30BCKOTO OOYYEHHUS] POCCHIICKMX M MHOCTPAHHBIX CTYIEHTOB : Marepuaibl Beepoc. Hayd.-meToa. KoHd.,
HOCBHH.[ 45-neturo Poc. yH-Ta npyx0s! HapooB. MockBa: 131-Bo PYI[H 2005. C. 66-70.

* Typkesna O. MeTonuka BHUKIAIaHHS yKPaiHChKOI MOBH SIK iHO3EMHOI: PO3BHTOK HAYyKH 1 CTaHOBJICHHS
TepMiHa. Teopis i npakmuka 8UKIA0anHs YKpaincokoi mosu sk inozemnoi. JIpBiB: JIbBiB. momitexHika, 2009. Bum.
4. C. 137-144.

TpOCTI/IHCLKa O.M., Vmakosa H.L IHTer}IBaHHSI 3MICTOBOi Ta OpraHi3auliiHOI CKJIaJOBHUX HaBYaHHS Y
MOIyJBHIA mporpami 3 YKpaTHCBKOT MOBH JIsA 1HO3eMHHX CTylleHTlB HedinonoriB. Buknaganas MOB y BHIINX
HaBUYAJILHMUX 3aKJaJax OCBITHM Ha cydacHoMy erami. MiknpenmerHi 3B’a3ku. Xapkis: Koncranra, 2008. Bum. 13.
C. 92-96.

% Beit JLB., Tpocturcbka O.M. OcoGimBOCTI HaBYaHHS YKpaiHCHKOI MOBM 1HO3EMHHX CTyAEHTIB Ha Cxoxi
VYkpaiuu . Moeazxyﬂbmypa Kuis: Bugag. dim . Byparo, 2009. T. 1 (113), um. 11. C. 356-365.

* Beit JLB., Tpoctuncbka O.M. TIpoGnemu BHKIAZaHHS YKpaiHCHKOI MOBM DI3HUM KaTeropisiM iHO3EMHHX
CTYZIEHTIB. Bukﬂaaannﬂ MO8y BUWUX HAGUATLHUX 3AKAA0AX OCGIMU HA CYYACHOMY emani.: MidchpeoMemui 36 a3Ku.
Xapkis: Koncranra, 2008. Bum. 12. C. 48-59.
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learn Ukrainian language, because Russian enjoys dominant position both in
everyday communication and education.

Palka, O., a specialist in teaching professional vocabulary to students of higher
technical institutions is convinced that the standard training model of this
category of students is not satisfactory. According to the scientist, professional
vocabulary does not have sufficient correlation with grammar material, so it is
important to develop and experimentally verify the educational technology of
professional vocabulary grammar structure chart modeling®™. Analysis of
abovementioned ideas of scientists, researches and educators made it possible to
conclude that regardless of difficulties, Ukrainian language is an efficient tool of
polycultural education comprising a wide range of aspects. Reznik N. counts five
of them:

1. Linguistic (vocabulary)

2. Pragmatic (behavior depends on definite situation and culture)

3. Esthetic (cultural differences in various countries)

4. Ethic (moral values)

5. Elite (local literature and art).

The scientist insists on considering all these aspects for better teaching results.

Reznik N. stresses the importance of considering all cultural aspects in
polycultural education including national traditions and customs, everyday
culture, standards of conduct, nonverbal language, mentalities of different nations
and their artistic culture. Native culture is closely connected with learning foreign
language and culture. Teaching language in higher institutions is combined with
teaching culture; linguistic exercises are supplemented with cultural ones™.

Zarubinska 1.%°, Smetansky M.%!, Tarasenko G.%, Yashenko E.** and other
scientists characterized youth as the key element and the driving force of social
changes. Education process in higher institutions is supposed to be based on
professional development and social maturity of students including opening
opportunities for social education activity aimed on gaining positive socialization

% MManka O. B. ITiiroToBKa iHO3eMHNX CTYICHTIB BHIIIX HABYAIBHUX 3aKJIA[iB TEXHIYHOTO Mpodimo YKpainu
JI0 BUBYEHHs poQeCiiHOi JIeKCUKHU: aBToped. AuC. Ha 3100yTTS HayK. CTyINeHs KaHi. nel. Hayk: crnen. 13.00.04.
Kwis, 2003. 20 c.

[MonikyneTypHe BuxoBaHHs. [ledacoeiuni mexnonocii. [loceio. Ilpaxmuxa: 006ioHux | pPEN.KOIL:
IL.I. Margienko, C.®. Kinemnko, [.B. Oxpimenko Ta in. [Tonrasa : [TOIIIIOIIII, 1999. C. 374.

60 3apy6incbka [.b. ®opMyBaHHS COMiadbHOI KOMIIETCHTHOCTI CTYACHTIB BHIIMX HABYAIBHUX 3aKIIAJIiB
(TeO?eTI/IKO-MeTOILH‘lHI/Iﬁ acriekT) : Mmonorpadis. Kuis: KHEY, 2010. 348 c.

o1 Cmerancekuit M.I. I{inuHicHi opieHTamii cydacHHX KOHIeMIiil BHXOBaHHS. Iledacoziuni nayku : 36. Hayk.
np. / roi. pen. €.C. bap6ina. Xepcon : XJ1V, 2009. C. 40-46.

%2 Tapacenko I'.C. BUXOBHHMIA IIPOLIEC Y KOHTEKCTI OHOBICHHS IAPAANTMATbHIX IMiAXOMIB 0 CyJacHOI OCBIiTH.
Cyuacni ingopmayitini mexnonozii ma iHno8ayitini Memoouky HA8UanHs 6 Ni02omosyi axisyis: Memooono2is,
meoblsyi;z, 0oc6io, npobnemu : 30. HAyK. Tp. KI./I'I'B; Binauns : Binawus, 2010.. Bum. 23. C..96.7101.

SAmenko E.M. ®opMyBaHHS KOMYHIKaTHBHOI KYJBTYPH CTYAEHTIB B CHCTEMi IMiATOTOBKH MaiOyTHHOTO
daxiBus. [nnosayitini npoyecu eKOHOMIUHO20 | COYIANbHO-KYIbIMYPHO20 PO3GUMKY: GIMYUSHAHUL [ 3apYOINCHULL
doceio : Te3u aonoBineit MixkHap. KOH(]. MONIOANX BYeHHX 1 cTyn. TepHominb: ActoH, 2008. C. 325-340.
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effect, complex personal development, meeting polycultural needs and socially
approved activities.

Complex personal development and advancement to a higher polycultural level
require implementation of creative abilities and motivation for self-development
in professional activity.

Development of polycultural education in Ukraine is influenced by a number of
important factors including period of social adaptation, formation of life
stereotypes, personal choice of future profession, active integration into new
social surrounding, command level of Ukrainian language and others.

A big number of foreign students in Ukraine focus on technical higher
Institutions. Structure and functions of future technical engineering activity
determine the main vectors of general cultural education within learning
environment. As a result, teachers meet a new task of finding polycultural
education optimization ways in higher technical institutions.

Ukrainian and Russian languages, cultural and political science, history of
Ukraine, law, philosophy and other humanities and social sciences are especially
helpful for foreign students in establishing conduct standards, enrichment of
positive social experience, development of international communication culture
and sense of global outlook.

Foreign students in Ukraine can be nominally divided into two groups: students
from ex-USSR countries normally speaking fluent Russian and students from far
abroad who started learning Ukrainian/Russian language at pre-university
courses. The students from the latter group are expected to invest more academic
efforts into the process of learning.

Polycultural education is an important factor of professional development
including abilities

— to integrate every person into multicultural society,

— to organize efficient interaction within multicultural society,

— to offer motivation vectors,

— to organize common work aimed on gaining result,

— to optimize cooperation,

— to prevent possible conflicts,

— to stimulate professional advancement etc.

Modern civilization development tendencies require progressive cooperation of
nations practically in all spheres of human activity including technical
engineering. Globalization is characterized by enhancement of business assents
and development of industrial objects worldwide, common entrepreneurship,
international trade supported by logistics, labor migration and other factors.
Development of global economy also requires implementation of joint efforts
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both in national and international management, and sharing this experience
worldwide e.g. building international management programs.

Globalization processes in economy set a range of new tasks for polycultural
education. Future professional activity of technical engineering students requires
training abilities and practical skills, such as

— to be highly sensitive to cultural diversity of staff (decision-making,
problem-solving and compromise),

— to be aware of political and economic issues in the countries included into
global companies or strategic alliances,

— to unite national interests with company’s global goals,

— to master several foreign languages (communication and efficient
interaction),

— to be economically rational, subjective, moral and legitimate etc.

The factors mentioned above help promote polycultural education and establish
international cooperation of foreign students in technical higher institutions.
Literature quiz, poetry parties, Ukrainian cuisine degustation shows, art
exhibitions, concerts, festivals of Ukrainian traditions and customs, fairs, touristic
excursions and many other indoor and outdoor extracurricular events play an
important role in education of young people with conscious respect to both
domestic and foreign cultures, ready to take part in dialogue of cultures, cherish
and preserve cultural diversity.

CONCLUSIONS

Analysis of different approaches to polycultural education made it clear that
harmonic connection of training and education is an optimal way to bring up
people aware of multicultural diversity, establish parity of international relations
and start dialogue of cultures.

These factors boost scientific research of polycultural education of students
from higher technical institutions aiming to develop open personalities able to live
in cultural, religious and ethnical diversity.

It must be mentioned that despite positive results of fruitful scientific
investigations, polycultural education of foreign students in technical institutions
remains insufficiently researched. Nowadays polycultural education is directed on
resistance to extremism, racism and xenophobia occurring worldwide (including
Ukraine).

Theoretical basis of educational conditions, criteria, indicators, levels of
polycultural consciousness of foreign students in higher technical institutions
should be chosen as subjects of further scientific investigations in this area of
knowledge.
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SUMMARY

This scientific research dwells upon multicultural education of foreign students.
Since the second half of the 20" century, multicultural education has been treated
as a separate branch of the pedagogical science. American educators Banks J.,
Bennett M., Lynch J., and Sleeter Ch. pioneered special scientific investigations
in the field of multicultural education. A deeper insight into multicultural
education was made in the 80-s of the 20" century by European scientists, and in
the 90-s in Ukraine and Russia. Survey of special literature helped point out the
ideas, most important aspects and priorities of multicultural education. The main
goal of multicultural education of foreign students proves to be formation of
tolerance, empathy, active solidarity and interaction, mutual dependence and
interchangeability. Multicultural education of young people implies their
readiness to live in multiethnic surrounding, to develop international
communication culture, and to prevent interethnic conflicts.
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