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It’s impossible to imagine the way we are teaching English as a foreign language without taking into account students’ abilities, interests and their lifestyle. We must admit that the theory allows users to view themselves and others differently, often from deeper, multiple perspectives. Many teachers have noticed that students' self-esteem and self-efficacy levels rise as learners become more aware of their own intrinsic gifts and talents. Students frequently develop deeper understandings for the complexity of their talents as well as for the talents of peers, friends and family members. Sometimes it can even change people’s fate. Once a girl familiar with the MI theory has discovered that her boyfriend isn’t a "just a dumb jock" as her friends and family constantly stated perceiving him as beneath her intellectual level. As a result of learning about Multiple Intelligence Theory she had begun to look into her boyfriend's strengths in new ways.Due to her exposure to the multiple intelligences, she has found out that he is very smart in many ways that she is not. He's quiet and knows how to really listen to people, is especially good at working with kids, and often sees beyond people's obvious exteriors. He can fix anything! Obviously, he's good at sports, but he also knows what he's good at, and what he wants to do with his life. He also has lots of common sense! Her family and friends turned to be wrong! Now she is able to see that he is intelligent in many ways.
As Gardner (1983, 1993) repeatedly points out, Western perceptions of intelligence are often limited to tests which assess verbal-linguistic or mathematical-logical skills. Historically, programs that service students who are considered to be gifted are reflective of this narrow cultural and educational mindset. MI precepts categorically broaden categories of giftedness. Thus, programs based on MI have the potential to include students having gifts, or combinations of gifts, from Gardner's other designated categories - bodily-kinesthetic, musical, spatial, interpersonal, intrapersonal, and soon to be elaborated, naturalistic intelligence. This broadened array greatly appeals to those teachers and parents who hold a more comprehensive view that every child has a gift or combined gifts.
While MI techniques serve as a basis for elevated appreciation at interpersonal and intrapersonal levels, related information inherent in Gardner's initial conceptualization can also aid users in understanding cultural differences. As Western cultures tend to value verbal/linguistic intelligence and logical/mathematical intelligence, Gardner points out that other cultures value other types of intelligence. Because Gardner included as part of the foundation and justification for his theory the different perceptions and anthropological evidence of cultural variations in defining intelligence, teachers can use this related knowledge to help students develop an appreciation of other cultures. Levels of interpersonal understanding can be extended as students and their teachers begin to comprehend and celebrate the talents inherent in others, and this type of awareness can then be extended to a recognition of others' cultural roots. This component creates an additional, and very useful tool for teachers trying to expand students' multicultural attitudes and perceptions. 
Thanks to the impact of a great number of  practicingscientists and teachers we learn how to diversify and revise lesson plan assignments. Instructional planning techniques based on MI principles help us easily create interesting, clearly differentiated components for integrated units. MI frameworks also help with updating and expanding older lessons and curricula with minimal effort. In these contexts, practicing teachers appreciate the concept because it is an accessible tool that is adaptable for a broad range of curricular applications.
Some more specific reasons why teachers like MI:
Our perceptions, combined with others, may help define a basis for understanding why both current and future teachers are so taken with Gardner's ideas. Here are some of the most common reasons educators seem to be drawn to using MI.
MI theory:
· Has been adapted and interpreted by many intermediate writers who have made it easy for both teachers and parents to see the value of the concept and its applicability to uses in the classroom. This broad range of interpretations at intermediary levels makes related techniques easy to understand and use by practicing educators. Also, due to the proliferation of medial interpretations, related conference presentations and accessible classroom materials ( in addition to associated articles for parents in current media ) MI has become so popular that the concept has become much like a grassroots movement.
· Aids teachers in easily creating more personalized and diversified instructional experiences
· Offers teachers assistance in helping students become empowered learners by extending and promoting cognitive bridging techniques based on the seven intelligences; by fostering deep metacognitive understanding; and by advancing suggestions for a broad array of diversified study skills techniques.
· Helps teachers explain and promote understanding at intrapersonal, interpersonal and cultural levels.
· Taps into students' intrinsic levels of motivation through natural talents, thus helping teachers construct self-motivating educational experiences and ones which help promote the concept of flow in the classroom.
· Often validates teachers' insightful and intuitive assessments of students' natural talents and offers them justifications and assistance in creating related personalized educational accommodations and experiences.
· Provides teachers, parents and students with a conceptualization of giftedness.
While the answers to understanding the educational popularity of MI Theory fully undoubtedly lie in many directions, the key issues to the theory's wide acceptance seem to be related to the basic needs of teachers as they try to create more affective and effective instruction. These basic teaching needs are primarily related to promoting understanding and appreciation among students, to creating classrooms where learners experience a sense of loving and belonging, to issues of fostering pupils' esteem, personal intellectual empowerment and self-motivation, and to helping teachers achieve more diversified instructional techniques. Simply, MI Theory is so attractive because it helps educators meet the needs of many different types of learners easily, and because it reflects teachers' and parents' deeply rooted philosophical beliefs that all children possess gifts and that part of the most important mission of educational establishments is  to encourage positive personal development. Thus, teachers understanding and using MI theory are being transformed into teachers who understand human patterns, human diversity and human learning at better, deeper, and more comprehensive levels.
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